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President’s Message: Setting Goals for Improvement
By JENNIFER MCGUIRE, MASCA President
to make sure that the students find
meaning in the lessons we do together.

As the middle of the school year approaches, I find myself thinking about
my skill set as a school counselor
and wondering if there is something I
could do better. I am often focused on
the data I want to collect related to my
students, or changes to our curriculum
that I think will improve outcomes. I
am so focused on where I am going,
that maybe I do not think enough about
how I am getting there.
Over time, I have learned that it is
equally important to stop and consider what I need to improve upon as an
individual in order to maximize the
impact I have on my students--what
might actually need to be “recharged”,
so to speak. Identifying the challenges
we each face in our roles is a great way
to set goals for improvement. For me,
classroom management is something I
am always working to improve.
As a school counselor, I spend a lot
of time talking to others about my role
in a school. Often I find myself being
asked to clarify the difference between
a “school” counselor and a “guidance”
counselor. When I am not explaining
the evolution of the profession that resulted in the change of title, I am providing examples of how I am, in fact,
an educator who has an impact on student success.
Individuals are often surprised to
hear that school counselors deliver
curriculum in classrooms. For schools
that are truly delivering a comprehensive school counseling program

aligned with the Mass Model
and the ASCA National Model, classroom lessons are a large component
of a school counselor’s job. What the
delivery of such curriculum looks like
is different from district to district, and
even from building to building within
a district.
I am fortunate in my school to
have the opportunity to teach a one
week class to all ninth grade students
throughout the fall. During the first semester of the year, I teach seven classes of between 25 and 30 students over
five 45-minute class periods. With
fourteen years behind me in the field,
I am more than comfortable delivering
lessons and engaging in class discussion. For many counselors, this shift
took not only hard work but a shift
in mindset as well. Additionally, I am
passionate about the work I am doing
with students in this course and I want
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What is interesting about the configuration in my building is that I am
teaching for one week at a time in another teacher’s class. This means that
first thing every other Monday morning, I walk into the climate that one
my colleagues has created in his or her
class. Each teacher has a classroom
management style of his or her own,
and students adjust to the expectations
that the teacher of record has set for
the class. This impacts everything
from how students engage in conversation and group work to how students
ask (or do not ask) permission to leave
the class for the restroom.
As a “visitor” to a class, I do not have
the luxury of developing a classroom
culture unique to my style. Instead,
I must adjust so that I can function
within the confines of someone else's
classroom management style. I have
to quickly ascertain how the group operates and how my teaching style will
be received by the class in general. I
can usually tell within minutes of the
start of the first class (think before the
Pledge of Allegiance is recited) whether classroom management is going to
be a challenge for me.
The need to think on my feet and
adjust my plan for the day or week
is a skill that I have needed to develop. In order to accomplish my goal of
(continued on Page 5)
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COUNSELOR’S NOTEBOOK

EMBRACING NEW LICENSURE REQUIREMENTS
By Donna Brown, MASCA Executive Director

Like many counselors, I was less
than thrilled with the new licensure
requirements. There were no ELL students in my school and very few SPED
kids. Why did I have to earn PDP’s in
these areas?
Well, I’m sure some of you have had
the same experience I did—I will be
a much better counselor as a result of
taking these workshops.
Because I teach at a small Catholic
school, I had the opportunity to earn
PDP’s through the Carolyn A. Lynch
Institute at Emmanuel College. Both
professional development courses
were excellent. My greatest takeaway from the ELL course was that
the methods and strategies for teaching ELL students would benefit all
students. The attention to presenting
material in as many ways as possible
enhances learning for all.
For example, the group I was with

worked to prepare an ELL lesson for
high school juniors about the decision
to drop the A-bombs on Japan. Portraits of the major players, detailed
maps and cutaways of an A-Bomb
as well as detailed vocabulary were
among the additions we made to the
primary source material being used.
All students would be better able to
understand the information with these
additions.
The Special Education course taught
me a great deal about how kids with
disabilities or diverse learning styles
learn. After a full review of the disabilities recognized by the federal
government, our instructor, Kathy
Glennon, showed us a DVD entitled
“How Difficult Can This Be?” from
F.A.T. (Frustration, Anxiety, Tension)
City by Richard Lavoie. This is a video of a workshop created by Lavoie to
help teachers and parents understand

how SPED kids learn. He creates situations in a mock classroom that simulate what a learning disabled student
experiences—frustration, anxiety and
tension. “How Difficult Can This Be?”
is available at https://www.youtube.
com/watch?v=Q3UNdbxk3xs
Additionally, our instructor shared
clips from another Lavoie workshop
that addressed the difficulty disabled
(especially autistic) kids have with relationships. “It's So Much Work to Be
Your Friend: Helping the Child with
Learning Disabilities Find Social Success” explores and demonstrates the
difficulties and pitfalls some LD students have in trying to develop their
social lives and how we as counselors
can help. Both the DVD and the book
are available.
So embrace the new requirements.
You'll be glad you did!

Fun Fact #2 about our
conference location:
The Pilgrims first set foot
on the North American
continent at what is now
Provincetown, Cape Cod,
NOT Plymouth!
Their
landing site is commemorated by a 252-foot tall
tower called Pilgrim Monument. About an hour's
drive from Hyannis, Provincetown is home to a vibriant and diverse community filled with beautiful
scenery, great restaurants,
galleries and amusements.

DON'T MISS OUT!
The 2019 MASCA Conference

"Find Your Oasis – Reflect, Refresh, Recharge!"

will be held at the Hyannis Resort and Conference Center on Monday afternoon, April 29 (pre-conference) and Tuesday, April 30 (full day conference).
Monday's pre-conference session, “Raising Generation Tech: Creating Tech
Healthy Schools, Families, and Communities”, will feature Janell Hofmann.
Tuesday's keynote address will feature John Hodge and his message “Be the
One” reinforcing that one caring adult can make all the difference in the world
For full conference details go to www.masca.org.
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MASCA Seeks Award Nominations

By Amy L. Cook, PhD, VP of Counselor Educators and MASCA Board Member
Please address all correspondence to Amy Cook at the Department of Counseling and School Psychology,
College of Education and Human Development, University of Massachusetts Boston,
100 Morrissey Blvd. Boston, MA 02125-3393, amy.cook@umb.edu, 617-287-7585

affects counselors, students, or
a school program and the individual is not eligible for any
other MASCA awards.

MASCA is pleased to present
several awards to inspiring
counselors, colleagues, and
leaders in our schools and
communities. These people
serve on the front lines to promote the success and highest
potential for our young people.
We are seeking nominations
for the following award categories:
Counselor of the Year
A current MASCA member
and licensed counselor serving
during the current school year
in an elementary, middle, or
high school, who has made
outstanding contributions to his/her
school and is running a top-notch,
comprehensive school counseling
program.
Administrator of the Year
An administrator who has made an
outstanding and significant contribution to the counseling movement,
developed and/or implemented an innovative program, or initiated unusual
improvements of school counseling
services in his/her area of responsibility.
Leadership Award
A current MASCA member and
licensed counselor serving during the
current school year in an elementary,
middle, or high school who demonstrates leadership in the counseling
profession at the local, state, or national level.
Rising Star Award
An individual who has entered the
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MASCA Counselor Educator
of the Year
A current MASCA member
and counselor educator teaching during the current academic
year in a higher education setting, who has made outstanding contributions in teaching,
research, and/or service and is
making significant contributions to the school counseling
field.
school counseling profession within
the last five years. The award winner is a model for new counselors
demonstrating the highest standards of
professional competence, outstanding
contributions to the school community
and/or profession, and has demonstrated strong rapport with students,
parents, and school personnel.
The George Thompson Memorial
Scholarship Award
A $1000 scholarship award named
in honor of George Thompson, a
longtime friend of and contributor to
MASCA, given to a school counseling
graduate student who demonstrates
exceptional promise for leadership in
contribution to our profession. Nominations from counselor educators are
encouraged.
MASCA Special Award
An individual who has made a contribution of unusual significance that
substantially affects the counseling
profession. The contribution directly

Nominations are due by January
31st. Nominations will be reviewed
in February, and award winners will
be notified in March.
Questions may be directed to Amy
Cook, Awards Committee Chair at
amy.cook@umb.edu. The direct link
to the nomination form is available
at: https://goo.gl/forms/GfQ2aMBEEEhuCh2B2

Call for
Counselor’s Notebooks
prior to 1999.
Please send issues to
Donna Brown
as we rebuild our
MASCA CN Archives.
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HEY, KIDDO - A Book Review

By Jean Atwater-Williams, Counselor's Notebook Editor
arrests and overdoses. But despite a
painful childhood, Jarrett's is a story of
hope.

Author Jarrett Krosoczka grew up in
Worcester, Massachusetts and like millions of other kids, had a difficult time of
it. Krosoczka's childhood was afflicted
by addiction. HEY, KIDDO, a National Book Award finalist (published by
Graphix/Scholastic, 2018), is told from
the perspective of a teenage Krosoczka.
With his mother battling heroin addiction
and his father largely absent, Jarrett was
raised by his grandparents - "two very
loud, very loving, very opinionated people who had thought they were through
with raising children until he came
along." Jarrett attempts to live as normal
a life as possible but there are so many
secrets with which he needs to come to
terms.

Krosoczka is a New York Times bestselling author, a two-time winner of
the Children's Choice Book Award and
is the author and/or illustrator for more
than 30 books for young readers. He
was designated a Distinguished Alumni
of the Worcester Public Schools and has
been inducted into the Holy Name Central Catholic High School Hall of Fame.
A passionate advocate for arts education,
Jarrett established the Joseph and Shirley Krosoczka Memorial Youth Scholarships in honor of his grandparents,
which fund art classes for Worcester's
underprivileged children. His TED Talk
about his childhood has been viewed
over a million times and can be found
on his webiste, studiojjk.com. Kosoczka
lives in western Massachusetts with his
wife and children.
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(continued from page 1)
delivering my curriculum, I must be
able to build trust with the students,
assess what students will need more assistance than others, and how to set a
pace for the week. Essentially, my ability to do this is the only way to ensure
that the class gets through the material
in the allotted time. This is even more
challenging when working with a particular class for one day only.
I believe it is important for us to always strive to do things better. Perhaps
as you are reading this, you are thinking about your own strengths and challenges. Consider an aspect of the work
you do and how you'd like to do something differently or try a new approach
to something you have always done the
same way. It might even “recharge”
your work!

Value
UNIVERSITY OF
MASSACHUSETTS
BOSTON
All the resources
of a major
research
university at
an exceptional
value.

19.230sw

As a child, Jarrett retreated into an inner
world where his drawings were his comfort. As a teenager, he began to uncover
the truth about his family. Both his artistic talents and his willingness to face and
deal with that truth laid the foundation
for his career as a bestselling author and
artist.
HEY, KIDDO is his memoir, told in a
highly approachable graphic format. His
hand drawn, comic book style panels are
filled with a variety of primary sources:
his actual childhod drawings as well as
newspaper clippings about his mother's

Setting Goals

Learn More! www.umb.edu
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SCHOOL COUNSELING PROFESSIONAL DEVELOPMENT IN ITALY

Verona Counseling Institutes (VCI)
is has just announced a unique school
counseling professional development
opportunity for Spring of 2019 that
will be held in Verona, Italy. Up to
30 school counselors from the US will
have the opportunity to participate in
the 2019 Spring VCI Institute focusing
on Best Practices in School Counseling
in Italy and the United States.
The 2019 Institute will meet April 1519, 2019, when most school districts in

the US are on Spring recess. The program includes both professional workshops and unique cultural experiences.
Program organizer Dr. John Carey explained that Institute’s participants will
learn about best practices in school
counseling in Italy, develop collegial
relationships with Italian school counselors, and experience the beauty of
Verona and the rich culture of northern
Italy.

garding travel plans and affordable accommodations. The Institute schedule
will enable participants to either return
to the US for Easter, or extend their stay
in Italy through the Easter holidays.

VCI staff will advise participants re-

VCI was founded to create high quality, affordable programs that promote
mutual understanding and international collaborations for both counseling
practitioners and counselor educators.
VCI will offer yearly themed institutes
for practitioners (Spring) and counselor educations (Fall) in Verona Italy to
take advantage of the city’s outstanding
facilities, rich cultural heritage, incredible beauty, and central location.

More information is available on the
Institute’s website (https://www.veronacounseling.org) and blog (https://
veronacounselinginstitutes.wordpress.
com).

Visit the
Counselor's Corner
section of the MASCA website
to learn more about events,
resources, and information
not officially sponsored
by MASCA, but which
may be of general interest to
the counseling
community.
https://masca.wildapricot.org/
Counselors-Corner
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THREE SIMPLE STRATEGIES TO DECREASE ANXIETY THROUGH
SCHOOL COUNSELING INTERVENTIONS
By Laurie Dickstein-Fischer, Ph.D., MASCA Board Member, and Program Director for Salem State
University’s School Counseling & School Adjustment Counseling Program.
Schools are seeing a marked increase
in student anxiety, and this issue poses
a growing challenge for Professional
School Counselors in PK-12 settings
across the nation. It is typical to experience some worry or anxiety on a daily basis; in fact, some anxiety is needed in one’s life in order to perform.
However, worrying and anxiety become problematic when they become
excessive. The prevalence of anxiety
is increasing in schools and counselors are seeing an increase in referrals
pertaining to this disorder. According
to the data collected from the National
Survey of Children’s Health for ages
6-17, there has been a 20% increase in
the diagnosis from 2007-2012 (Bitsko
et al, 2018).
Schools can play an active role in addressing this increasing psychopathology by providing sound interventions.
Practicing stress reduction activities
can assist students in decreasing their
anxiety and, consequently, increasing
academic, career, and personal/social
progress. School counselors can use
the following three activities in leading classroom curriculum lessons,
groups, or individual sessions in order
to provide students with tools to alleviate their anxiety.
Using Cognitive Distractors
Cognitive distractors are simple tasks
that the student performs well and
does easily. These tasks should require
some thought because the goal of
these distractions is to use associative
tasks to reduce destructive thought
processes. An example of a popular
cognitive distractor that is being widely used is Mandala coloring tasks.
According to Curry & Kaser (2005),
DECEMBER 2018

Mandala tasks engage the brain as
students color geometric patterns and
enter a stage of meditation. Carsley &
Heath (2018) found that both mandala coloring and free drawing reduce
test anxiety and increase mindfulness;
however, female students showed a
greater decrease in anxiety when engaging in free drawing than their male
counterparts. However, Curry & Kas-

age, work on Sudoku or a word search.
Again, the goal is to help students
choose something that is the student
can do well—so as to not cause further
anxiety—but will take some focus and
concentration and thus disrupt their
anxious though process.
Free Cognitive Distraction Resources:
1. Mandalas: colormandala.com
2. Sudoku: https://www.websudoku.
com/
3. Kids’ Word Searches: https://thewordsearch.com/cat/kids-puzzles/
4. Create Your Own Word Search:
http://tools.atozteacherstuff.com/
word-search-maker/
Practicing Deep Breathing

er (2005) found that more so than unstructured coloring, coloring specific
patterns and shapes like that of mandalas can induce a calming state and
thus reduce anxiety. Van der Vennet &
Serice (2012) used a replication study
further supporting the idea that coloring mandalas, specifically, may have a
calming effect associated with anxiety
reduction. Because of coloring’s effect
on test anxiety in particular, counselors might encourage classroom teachers to utilize a coloring activity before,
or as part of, tests.
Beyond art, there are numerous other types of cognitive distractions that
students can utilize with minimal disruption to class proceedings. Students
can read or listen to a book, listen to
music, or, depending on the student’s

Diaphragmatic breathing or deep
breathing is another way to relax
and reduce anxiety for PK-12 students. Diaphragmatic breathing technique uses the “contraction of the
diaphragm muscle to move air downward into the body, which increases
diaphragm length and breathing efficiency and facilitates more efficient
exhalation” (Chen, Huang, Chien, &
Cheng, 2017, p. 329). Deep breathing
has been shown to reduce stress and
reduce both the perception as well as
the symptoms of anxiety (Chen et al,
2017). Chen et al. (2017) found that
these breathing exercises have a stabilizing effect on the automatic nervous
system. It is important that these be
controlled breaths because shallow
breathing could have the opposite effect, leading to hyperventilating and
increasing anxiety. These controlled
(continued on Page 8)
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(continued from page 7)

breaths should be done so the student
is spending at least five seconds inhaling, holding for a second, and then
exhaling for five seconds. There are
many types of diaphragmatic breathing, and there are several resources
listed below.
Free Deep Breathing Resources:
1. https://hr.duke.edu/wellness/mental-health-stress/success-over-stress/
relaxation-techniques/breathing-relaxation
2. https://www.loyola.edu/department/counseling-center/students/
relaxation
3. https://www.lianalowenstein.com/
articleProfDeepBreathing.pdf
4. https://www.healthline.com/health/
alternate-nostril-breathing#how-to
5. https://www.calm.com/
Progressive Muscle Relaxation
Another strategy that counselors can
use with students is progressive muscle relaxation (PMR). PMR involves
clients systematically tightening and
then releasing the muscles in their
bodies. Pangotra, Singh, and Sidana
(2018) found that the use of PMR
as an intervention yields significant
improvement in anxiety. In an earlier study, Khakha, Satapathy, & Dey
(2015) had similar results during their
experiment with an elderly population:
PMR can reduce anxiety, psychological distress, and sleeping problems.
Even abbreviated progressive muscle
relaxation (APMR), a reduced version
of the original technique has positive effects on stress levels; Chellew,
Evans, Fornes-Vives, Perez, & Garcia-Banda (2015) measured cortisol
levels in university students before
and after utilizing PMR and found that
biologically expressed stress levels
were reduced. This technique can be
used during a school session, but stu-
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dents with chronic sleep disturbance
can also be taught to employ this technique at home on their own.
Free PMR Resources:
1. https://www.uofmhealth.org/
health-library/uz2225
2. https://www.healthline.com/
health/what-is-jacobson-relaxation-technique#wholebody-technique
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Coloring the mandala at right may
reduce your students' (or your own)
stress. Mandala images courtesy of
Freepik.com.
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HELPING ALL STUDENTS BECOME COLLEGE AND CARRER READY
Submitted by Lisa Weinstein, MA Department of Education, College, Career and Technical Education

The mission of the Office for College,
Career and Technical Education, is to
help all students become college and
career ready. During the 2018 School
year educators across the state were
busy designing a chapter 74 Vocational Technical Exploratory Program Framework.
Districts that offer five or more chapter 74 state-approved vocational technical programs, also offer a chapter
74 Vocational Technical Exploratory
Program. Chapter 74 Vocational Exploratory Programs provide students
with exposure to the variety of vocational programs offered and careers
available.
Massachusetts maintains vocational
technical education frameworks for

each chapter 74 state-approved vocational technical education program.
However, a Vocational Exploratory
Framework was not in existence.
The Department recognized the need
to create a chapter 74 Vocational Exploratory Framework to ensure all
students enrolled in Vocational Exploratory Programs have equitable
access to all programs, learn rigorous
and relevant standards, and participate in comprehensive career development activities that include career
immersion, aligned to business and
industry. Therefore, last year a team
of approximately 35 educators, counselors, and administrators from across
the Commonwealth met throughout
the year and drafted the chapter 74
Vocational Exploratory Framework.

The chapter 74 Vocational Exploratory Framework models the format of
Massachusetts’ existing Vocational
Frameworks. The Vocational Exploratory Framework includes safety and
health, technical, embedded academic,
career readiness, management and entrepreneurship, and technological skill
strands.
The Technical Strand includes standards structured for the exposure of
careers in the occupational area, program professionalism, industry technical knowledge and skills – including
the equipment and materials utilized
in the career field, and industry related
manuals, documents and vocabulary,
delivered through performance based
hands-on applied projects.
The 2018 Vocational Exploratory
Framework team also collaborated with
the Advisors of the Massachusetts Career and Technical Student Organizations to crosswalk standards to national
Career & Technical Student Organizations Curricula, as applicable.
A remarkable amount of work was
accomplished through the efforts of
many professionals who collaborated
and diligently supported the creation of
the Chapter 74 Vocational Exploratory
Framework Project. Special thanks to
all staff in the Office for College, Career and Technical Education and the
Vocational Exploratory Framework
Administrators, Co-Managers and
Team members who provided guidance
and numerous contributions writing
this Framework.
The Office for College, Career and
Technical Education is excited to rollout this framework during the 2019
school year.
For more information, visit http://www.
doe.mass.edu/ccr/
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Career Activities Corner: K-12 College and Career Readiness Activities
Reach Higher MA Working Group #1: Viable Careers and Citizenship for All hosts this Career Activity Corner
to encourage infusion of a career development strand into your school counseling curriculum.
Please submit K-12 lessons with identified standards alignments, measurable student learning objectives
and outcomes, and interdisciplinary curriculum links to Helen O’Donnell, Ed.D helenod@att.net

Nurturing and Supporting Active Civic Engagement in ALL Students
MA Gov. Baker signed into law the Civics
Education Law promoting civic education
and a required student-generated, non-partisan civic engagement service project for
ALL students. Summarized in a Republican editorial (Nov. 13 2018 pg, C4), the
law will “encourage hands-on activities
that include voter registration and engagement with local officials”. And continues
to states that “students need to know how
government operates… and encouraged to
become participants in democracy”
Reach Higher MA Working subcommittee,
Viable Careers and Citizenship for All, applauds the final passing into law the mandate to fully integrate civics education into
our school curriculum. This education for
all students about the local, state and federal
government and required civic engagement
service projects will educate all student
about the civic duties of our democracy,
promote civic awareness, inspire authentic
student-generated projects to practice community service and civic volunteerism, and
promote careers in local, state and national
government.
What can school counselors do to encourage and partner in civics education?
School counselors should strengthen the
workplace readiness strand of their school
counseling curriculum to include exploration of careers opportunities in local,
regional, state and national government,
inviting speakers to talk about their government careers, plan field trips to visit local officials on the job, reach out to
your community for student volunteer
and internship opportunities, and partner
with school community members on civic engagement projects. Consider joining
DESE’s Connecting Activities to become
aware of ongoing career infusion initiatives
happening in state schools. Contact Shailah
Stewart sstewart@doe.mass.edu for more
information.
Civic related project highlights:
• Young Voter Registration Drives:
High Schools are encouraging and assisting their students to register to vote. It is
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a great opportunity to partner with your
community’s Voter Registration Clerk
and find about voting laws and the civic
duty right and privilege to vote.
• A full day 21st century Town Meeting and Election Day event organized
by Beth Hennessy at her HS. Students
wrote school related warrant articles,
educated classmates about the articles,
and partnered with community officials
to have voting booths and a formal printed ballot with results tallied. The Town
Moderator mentored a student moderator to convene and run the school town
meeting. The Town Clerk trained students to assist with voting booths and
ballot voting. When the students arrived
for the meeting, the town voter check-in
volunteers were at the school officially
checked in the students.
• Encourage students to get involved
in local government by volunteering in
campaign activities, studying local government in action by attending and participate in committee meetings, research
candidates and their platforms, and developing a civic involvement portfolio of
service.
• Belchertown’s Jabish MS, English
teacher, Jennifer Poli, integrated the
study of Homer’s The Illiad with the tribute remembrance of the 100th anniversary of the signing of the WW1 armistice.
The goal was helping students recognize
the challenges and sacrifice of national
military service both in Ancient Greece
and current times. In addition to writing to area veterans, they created Poppy
Wreaths with each poppy commemorating the life of a veteran who made the
ultimate sacrifice and died during their
national service.
• Veteran organizations and Girl/ Boy
Scout groups often partner to sell poppies
and partner in remembrance programs on
national holidays.
• Youth in Government Day. Growing
up in my hometown, Wellesley, town officials and organizations partnered with
school counselors and teachers to promote a day “on the job” in town govern-

ment. A slate of available town offices
was prepared. Students researched the
available positions, selected a job they
would like to explore, actively campaigned for the position and had to be
elected into office. Successful candidates
spent a day “on the job”, wrote articles
about their day, and educated classmates
about their experiences.
Learning Standards Project Alignment
(in addition to Social Studies Curriculum
Frameworks)
ASCA Mindsets and Behaviors for Student Success: K-12 CCR standards for Every Student
Mindset: School counselors encourage the
following mindsets for all students (#6 Positive attitude towards work and learning).
Behaviors:
Learning Strategies: #3 Use time management, organizational and study skills;
#10 Participate in enrichment and extracurricular activities
Self-Management Strategies: #1 Demonstrate ability to assume responsibility; #3
work independently
Social Skills: all social skills competencies #1 - #9
MA Career Development Education
Benchmarks: Students will develop and
demonstrate:
A1: 21st century academic, technical &
employability skills for success in school
& workplace
A1-1: Flexible, higher order thinking
skills (e.g. project management, leadership, problem solving)
A2: 21st century academic, technical and
employability skills for career and life
management
A2-1 Communication and literacy skills
for self-advocacy and presentation
A2-3 Organizational skills for career and
life management
A3: knowledge of how education and
work are interrelated and contribute to
the economy and society
W1: knowledge and skills in planning
and decision-making process
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IMPLEMENTING MA MODEL 2.0 FOR COMPREHENSIVE
SCHOOL COUNSELING PROGRAMS
Documenting Program Accountability with MASCA’s MARC or MARC Jr.
By Helen C. O’Donnell, Ed.D, MA Model Trainer, MASCA GB Member, and MASCA MA Model Chair

The Accountability section of ASCA Model 3.0 and MA Model 2.0 strongly encourage sharing program results with all
stakeholders. It is through research and
data analysis that school counselors gain
a deeper understanding of how their efforts impact student achievement, post HS
planning, and career readiness. Accountability requires not only measuring and
analyzing school counseling data, but also
communicating the results to stakeholders.
Established by the MA Model 1.0 writing
team, the MARC and MARC Jr. templates
are a guide to assist school counselors document and share program outcomes. Inspired by California’s SPARK, aligned with
steps to prepare for ASCA’s RAMP, the
MA Accountability Report Cards (MARC
and MARC Jr.) templates helps present
information in simple terms allowing students, families, and the school community
to clearly learn how a comprehensive, developmental program benefits all students.
Presenting student and program results
data, these documents share a powerful story about how students are positively affected by school counseling programs. David
Elsner, MARC Chair and Helen O’Donnell, MA Model Institute Trainer, have recognized 140+ school counselors or school
counseling teams for their MARC/MARC
Jr. with MASCA Recognition Awards.
The MARC Jr. carefully examines one
initiative and supports an initial experience with program accountability. The
MARC analyze 3 school Initives. (ASCA’s RAMP is a total program review.)
To assist with documenting accountability, the MARC documents templates and
rubrics assist counselors with concisely
identifying and packaging their results
and using data to drive future programming. Both templates include only 4
content sections that must be concisely summarized in a 2-page document.
Principal’s Comments It is very important to educate your administration about
the MA Model 2.0 for Comprehensive
School Counseling Programs, and your
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efforts to promote student success. The
principal’s comments document knowledge of the MA Model 2.0 and support for the work of school counselors.
Student Results This section identifies the
implementation initiatives often related to
the “big ticket” goals: improving attendance rates, documenting student achievement or rigor, summarizing career plan development and post high school planning,
closing identified achievement gaps, or
promote a safe, respectful school climate.
Content includes:
• documenting the need and purpose
of the initiative;
• stating student learning goal/s
aligned with MA CDE Benchmarks
and school’s goals;
• includes your SMART action plan
(Specific, Measurable, Achievable, Realistic, Time Bound) that guided project implementation. (Note: It can be
an ongoing initiative, but baseline data
needs to be established for post-initiative implementation comparison;

• data analysis to determine project
impact on student success and achievement;
• packaging the results (graphs and
charts) and writing a concise summary
results report.
Focus for Improvement This section is a
brief reflection on the project’s data summary.
It identifies the value of the initiative and, if
continued, will guide implementation planning to strengthen future implementation
Student Support Team. The student support
team is identified often with their educational degrees, school role, and years of service. Often the school counseling program’s
vision and mission Statements are included
Templates, rubrics and submission details posted on MASCA website under
MA Modell tab. Guided instruction for
developing your MARC or MARC Jr.
is provided in the MA Model Institutes,
during PD workshops. OR by contacting Helen O’Donnell
helenod@att.net

REVISITING and REENERGIZING MA MODEL 2.0 IMPLEMENTATION:
Compiling Your MA Accountability Report Card (MARC OR MARC JR.)!
One day (5 hour) regional workshops

Offered by MASCA’s MA Model Committee, outcome goals for participants:
Documenting Program Impact with MASCA’s MA Accountability Report Card
(MARC or MARC Jr.)
As a result of participating in this workshop, participants will:
-complete a program self-study document.
-define their implementation project.
-draft a template guiding the development of a MARC/MARC Jr.
Guided activities include:
-revisiting MA Model 2.0 for Comprehensive School Counseling Programs;
-examining self-study results;
-reviewing school counseling dept. goals or personal goals;
-reflecting on Tier 1 CDE curriculum delivery (Academic, Workplace Readiness, &
Personal/Social);
-identifying SMART student learning targets and learning objectives;
-planning data collection to assessing mastery;
-action planning to guide implementation and submission of your MARC or
MARC Jr. for MASCA recognition.
Registration: Name, email and contact number to Helen O’Donnell., helenod@att.
net. Cost: $50/pp (PO’s will have a $10 processing fee)). Certificates of Attendance provided. For more info go to https://masca.wildapricot.org/MA-Model-2.0
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The Mission of
MASCA

The mission of MASCA is to advocate for school counselors in the Commonwealth of Massachusetts
by providing leadership, collaboration, and professional development.
Stay informed by visiting MASCA’s website regularly.
You can share your views with fellow MASCA members by joining in the Forum.
https://masca.wildapricot.org/

